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COMMUNICATION 6030-001: 

QUALITATIVE COMMUNICATION RESEARCH METHODS

(6:30-9:00 p.m., Thursday, Fall 2007, Hellems 77)
Professor:        Dr. Larry Frey

Office:             92 Hellems

Office Phone:  (303) 492-5600

Email:              Larry.Frey@Colorado.edu

Home Phone:   (303) 444-3335 (Answering machine available)

Office Hours:   12:00-1:30 Tuesday and Thursday; by appointment

Goals

This course provides an understanding of how communication research is conducted in natural settings using qualitative research methods, “an umbrella term covering an array of interpretive techniques which seek to describe, decode, translate, and otherwise come to terms with the meaning, not the frequency, of certain more or less naturally occurring phenomena in the social world” (Van Maanen, 1983, p. 9). In addition to being exposed to qualitative research published by faculty in this department and by others (including [other] seminal works and scholars), by the end of the course, the following objectives should be achieved: 

1. Understand philosophical assumptions that inform the use of qualitative research methods in the study of communication

2. Understand steps involved in planning and designing qualitative communication research

3. Know and be able to use the qualitative research techniques of participant observation and in‑depth interviewing

4. Learn ways to analyze qualitative data

5. Conduct and report (both in written and oral form) a qualitative communication study using participant observation and in‑depth interviewing

Readings

Lindlof, T. R., & Taylor, B. C. (2002). Qualitative communication research methods (2nd ed.). Thousand Oaks, CA: Sage. (This is the main textbook; chapter assignments are indicated in the course syllabus.)

Adelman, M. B., & Frey, L. R. (1997). The fragile community: Living together with AIDS. Mahwah, NJ: Erlbaum. (This text is used throughout the semester as an example of qualitative communication research. Please read it in its entirety by September 13.)

All other articles listed below in the course syllabus are available at http://tac.colorado.edu/frey under “Shared Documents.” Use “comm6030” as the username and “qualitative” as the password (communication graduate students can use their identikey and password if they want).
Syllabus
Aug. 30
Introduction to the Course

Sept. 6
Studying Communication in Context: An Introduction to Qualitative Communication Research (Chapters 1-2)

A. Additional Readings

Denzin, N. K., & Lincoln, Y. S. (2005). Introduction: The discipline and practice of qualitative research. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (3rd ed., pp. 1-32). Thousand Oaks, CA: Sage.

Vidich, A. J., & Lyman, S. M. (2000). Qualitative methods: Their history in sociology and anthropology. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (2nd ed., pp. 37-84). Thousand Oaks, CA: Sage.

Olesen, V. (2005). Early millennial feminist qualitative research: Challenges and contours. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (3rd ed., pp. 235-278). Thousand Oaks, CA: Sage.

B. Assignments

1. Each assigned person will provide a brief overview and facilitate discussion of one of the following essays that examines a particular historical paradigm/perspective relevant to qualitative research (10-15 minutes in total, with an appropriate handout of 1 page only [12-point font] and with the expectation that everyone has read all essays).

Deegan, M. J. (2001). The Chicago school of ethnography. In P. Atkinson, A. Coffey, S. Delamont, J. Lofland, & L. Lofland (Eds.), Handbook of ethnography (pp. 11-25). Thousand Oaks, CA: Sage. (Stoneman)

Pollner, M., & Emerson, R. M. (2001). Ethnomethodology and ethnography. In P. Atkinson, A. Coffey, S. Delamont, J. Lofland, & L. Lofland (Eds.), Handbook of ethnography (pp. 118-135). Thousand Oaks, CA: Sage. (Konieczka)

Keating, E. (2001). The ethnography of communication. In P. Atkinson, A. Coffey, S. Delamont, J. Lofland, & L. Lofland (Eds.), Handbook of ethnography (pp. 284-301). Thousand Oaks, CA: Sage. (Wiley)

2. Come prepared to explain the intended site for the research project and what “interests,” “excites,” “motivates” (or any other word you wish to use) you to study that site. (Note: You must receive my permission to study the site; failure to do so will result in a grade of “F” for the project. Please check with me about the site prior to this class.)

Sept. 13-20
Planning and Designing Qualitative Communication Research (Chapters 3‑4)

A. Additional Readings (September 13)

Conquergood, D. (1991). Rethinking ethnography: Towards a critical cultural politics. Communication Monographs, 58, 179-194.

Ellis, C., & Bochner, A. P. (2000). Autoethnography, personal narrative, reflexivity: Researcher as subject. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (2nd ed., pp. 733-768). Thousand Oaks, CA: Sage.

Adelman, M. B., & Frey, L. R. (2001). Untold tales from the field: Living the autoethnographic life in an AIDS residence. In S. L. Herndon & G. L. Kreps (Eds.), Qualitative research: Applications in organizational life (2nd ed., pp. 205-226). Cresskill, NJ: Hampton Press.

Conquergood, D. (1985). Performing as a moral act: Ethical dimensions of the ethnography of performance. Literature in Performance, 5(2), 1-13.

B. Assignment (September 13): Each assigned person will provide a brief overview and facilitate discussion of one of the following research studies that employs a particular “ethno” method (ethnography, critical ethnography, autoethnography, and performance ethnography, respectively).

Philipsen, G. (1975). Speaking “like a man” in Teamsterville: Culture patterns of role enactment in an urban neighborhood. Quarterly Journal of Speech, 61, 13-22. (Carpenter)

Conquergood, D. (1988). Health theatre in a Hmong refugee camp: Performance, communication, and culture. TDR: Journal of Performance Studies, 32, 174-208. (Shin)

Goodall, H. J., Jr. (1999). Casing the academy for community. Communication Theory, 9, 465-494. (Dickerson) 
Jones, J. L. (1996). The self as other: Creating the role of Joni the ethnographer for Broken Circles. Text and Performance Studies, 16, 131-145. (Smith)

C. Additional Readings (September 20)

Janesick, V. J. (2000). The choreography of qualitative research design: Minuets, improvisations, and crystallization. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (2nd ed., pp. 379-399). Thousand Oaks, CA: Sage.

Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Newbury Park, CA: Sage. (Chapter 11: Establishing Trustworthiness)

Fitch, K. L. (1994). Criteria for evidence in qualitative research. Western Journal of Communication, 58, 32-38.

Lincoln, Y. S. (1995). Emerging criteria for quality in qualitative and interpretive research. Qualitative Inquiry, 1, 275-289.

Punch, M. (1986). The politics and ethics of fieldwork. Newbury Park, CA: Sage. (pp. 11-48, 70-91)

D. Assignment (September 20): Come prepared to discuss why/how your research site and initial research purpose(s) meet the three “resonance tests” described by Lindlof and Taylor (see assignments).

Sept. 27-Oct. 11

Observing and Learning (Chapter 5)

A. Additional Readings (September 27)

Adler, P. A., & Adler, P. (1994). Observational techniques. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (pp. 377-392). Thousand Oaks, CA: Sage.

Emerson, R. M., Fretz, R. I., & Shaw, L. L. (2001). Participant observation and fieldnotes. In P. Atkinson, A. Coffey, S. Delamont, J. Lofland, & L. Lofland (Eds.), Handbook of ethnography (pp. 352-368). Thousand Oaks, CA: Sage.

B. Assignment (September 27)

1. Each assigned person will provide a brief overview and facilitate discussion of one of the following research studies that uses some form of observation (complete observer, observer-participant, participant-observer, and complete participant, respectively). In addition to describing the research, especially its strengths with regard to the observational procedure employed, point out what might have been learned had some type of interviewing procedures also been used.

Hollihan, T. A., Riley, P., & Freadhoff, K. (1986). Arguing for justice: An analysis of arguing in small claims court. Journal of the American Forensic Association, 22, 187-195. (Delgadillo)

Bird, S. E. (1999). Chatting on Cynthia’s porch: Creating community in an e-mail fan group. Southern Communication Journal, 65, 49-65. (Sims)

Palmer, D. L. (2007). Facilitating consensus in an antiglobalization affinity group. In L. R. Frey & K. M. Carragee (Eds.), Communication activism: Vol. 1. Communication for social change (pp. 325-353). Cresskill, NJ: Hampton Press. (Hartwig)

Russell, L. (2004). A long way toward compassion. Text and Performance Quarterly, 24, 233-254. (Alrefai)

B. Assignment (October 4)

1. Come prepared to share the first paragraph of your description/tour of your research site (see assignments). In addition, be prepared to discuss the sixth question Lindlof and Taylor (p. 158) identified with respect to tactical observing, “Which events [in that site] are significant?”

Oct. 18-25 

Eliciting Experience: In-depth Interviewing (Chapter 6)

A. Additional Readings (October 18)

Patton, M. Q. (2002). Qualitative research & evaluation methods (3rd ed.). Thousand Oaks, CA: Sage. (Chapter 7: Qualitative Interviewing; Note: There are three files for this reading)

Johnson, J. M. (2002). In-depth interviewing. In J. F. Gubrium & J. A. Holstein (Eds.), Handbook of interview research: Context and method (pp. 103-120). Thousand Oaks, CA: Sage. 

B. Assignment (October 18): Each assigned person will provide a brief overview of and facilitate discussion of one of the following research studies that uses some form of qualitative interviewing procedure (respectively, critical incidents, in-depth interviews, and focus groups; intensive; open-ended; and semi-structured). In addition to describing the research, especially its strengths with regard to the interview procedure(s) used, point out what might have been learned had some type of observational procedure also been used. In addition, pay attention to how the interview data were analyzed and reported (phenomenological, discourse [2], and thematic analyses, respectively)

Orbe, M. P. (1994). “Remember, it’s always Whites’ ball”: Descriptions of African American male communication. Communication Quarterly, 42, 287-300. (McClellan)

Taylor, B. C. (1992). Elderly identity in conversation: Producing frailty. Communication Research, 19, 493-515. (Robles)

Tracy, K., & Baratz, S. (1993). Intellectual discussion in the academy as situated discourse. Communication Monographs, 60, 300-320. (Dickerson)

White, C. (2004). Welsh widows’ descriptions of their relationships: Themes of relational experience in long-term marriage. Communication Studies, 55, 1-13. (Carpenter)

C. Assignment (October 25): Conduct an interview with a relevant person at your research site and come prepared to talk about how you conducted it (e.g., types of questions asked or format used), how it went (e.g., strengths or weaknesses), and at least one thing you learned from the interview that might be important when you write the study.

Nov. 1-8

Analyzing Qualitative Data (Chapter 7)

A. Additional Readings (November 1)

Ryan, G. W., & Bernard, H. R. (2000). Data management and analysis methods. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (2nd ed., pp. 769-802). Thousand Oaks, CA: Sage.

Glaser, B. G. (with Holton, J.). (2004). Remodeling grounded theory. Forum: Qualitative Social Research, 5(2), Article 4.
Charmaz, K. (2002). Qualitative interviewing and grounded theory analysis. In J. F. Gubrium & J. A. Holstein (Eds.), Handbook of interview research: Context and method (pp. 675-694). Thousand Oaks, CA: Sage.

Wright, K. B. (1997). Shared ideology in Alcoholics Anonymous: A grounded theory approach. Journal of Health Communication, 2, 83-99.

B. Assignment (November 1): Each assigned person will provide a brief overview and facilitate discussion of one of the following research studies that uses some type of coding procedure or grounded theory (and were chosen because they provide more detail about the data-analytic procedure than most other articles that employ these procedures). In addition to the data-analytic procedures employed, pay attention to the type of analysis employed to report the results (thematic, thematic and ideological, model development, and dialectical, respectively).

Baxter, L. A., & Braithwaite, D. O. (2002). Performing marriage: Marriage renewal rituals as cultural performance. Southern Communication Journal, 67, 94-109. (Stoneman)

Lindsley, S. L. (1999). A layered model of problematic intercultural communication in U.S.-owned maquiladoras in Mexico. Communication Monographs, 66, 145-167. (Shin)

Meyer, M. D. E. (2004). “We’re too afraid of these imaginary tensions”: Student organizing in the lesbian, gay, bisexual and transgender campus communities. Communication Studies, 55, 499-514. (Delgadillo)

C. Assignments (November 8)

1. Each assigned person will provide a brief overview and facilitate discussion of one of the following research studies, focusing, in particular, on the perspective-driven method by which the data were analyzed and reported (feminist and narrative, metaphor, dramatistic, and structuration analyses, respectively).

Ashcraft, K. L., & Pacanowsky, M. E. (1996). “A woman’s worst enemy”: Reflections on a narrative of organizational life and female identity. Journal of Applied Communication Research, 24, 217-239. (McClellan)

Gibbs, R. W., Jr., & Franks, H. (2002). Embodied metaphor in women’s narratives about their experiences with cancer. Health Communication, 14, 139-165. (Wiley)

Scheibel, D., Gibson, K., & Anderson, C. (2002). Practicing “sorority rush”: Mockery and the dramatistic rehearsing of organizational conversations. Communication Studies, 53, 219-233. (Alrefai)

Sherblom, J. C., Keränen, L., & Withers, L. A. (2002). Tradition, tension, and transformation: A structuration analysis of a game warden service in transition. Journal of Applied Communication Research, 30, 143-162. (Konieczka)

2. Come prepared to discuss which type(s) of perspective-driven, data-analytic method examined in this course (e.g., thematic, dialectical, discourse, dramatistic/dramaturgical, feminist, metaphor, narrative, phenomenological, and/or structuration) you are thinking about using in your paper (including why and how you might use it).

Nov. 29
Writing Qualitative Communication Research (Chapter 9)

A. Additional Readings: Everyone should read these essays, which include four short experimental writing pieces. Come prepared to discuss your reactions to each piece and think about whether there is anything in the form these essays take that might be useful in writing your research project.

Richardson, L., & St. Pierre, E. A. (2005). Writing: A method of inquiry. In N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of qualitative research (3rd ed., pp. 1-32). Thousand Oaks, CA: Sage.

Pelias, R. J. (2005). Performative writing as scholarship: An apology, an argument, an anecdote. Cultural Studies ↔Critical Methodologies, 5, 415-424.
Corey, F. C., & Nakayama, T. K. (1997). Sextext. Text and Performance Quarterly, 17, 58-68.

Faulkner, S. L. (2005). Method: Six poems. Qualitative Inquiry, 11, 941-949.

Foster, E. (2002). Storm tracking: Scenes of marital disintegration. Qualitative Inquiry, 6, 804-819.

Pacanowsky, M. (1988). Slouching towards Chicago. Quarterly Journal of Speech, 74, 453-467.

B. Assignments

1. Each assigned person will provide a brief overview and facilitate discussion of one of the following articles, focusing on the way in which it was written (use of an extended narrative; use of a creative narrative; autoethnography and interview event ethnography; and autoethnography that uses confession, impression, and critique, respectively.

Stamp, G. H., & Sabourin, T. C. (1995). Accounting for violence: An analysis of male spousal abuse narratives. Journal of Applied Communication Research, 23, 284-307. (Smith)

Brown, M. H., & McMillan, J. J. (1991). Culture as text: The development of an organizational narrative. Southern Communication Journal, 57, 49-60. (Robles)

Miller, K. (2002). The experience of emotion in the workplace: Professing in the midst of tragedy. Management Communication Quarterly, 15, 571-600. (Sims)

Trujillo, N. (1998). In search of Naunny’s grave. Text and Performance Quarterly, 18, 344-368. (Hartwig)

2. Come prepared to discuss, in an open-ended manner, anything related to writing your research project.

Dec. 6-13       
Research Presentations

December 20
Feedback on Work

(10:30 a.m.-1:00)

Assignments
1. Research Project (40%; 30% written, 10% oral) (Two copies of paper, 10-20 pages, due December 6; oral presentation on December 6 or 13): You are to conduct—as an individual, dyad, or as a group—a study of communication that occurs in a natural setting of your choice using the methods examined in this class (at the very least, both participant observation and in‑depth interviewing must be used). Ordinarily, you are expected to spend at least 1 hour per week conducting research in the field setting exclusive of any additional time you spend there for other purposes, although as you will discover, more time undoubtedly will be needed.

2. Short Writing Assignments (3-5 pages): Treat these as individual papers, providing, for instance, information about the site/group being studied in each paper.
A. Site Selection Resonance Tests (5%; September 20): After explaining the research site selected and initial purpose(s) of your research project, explain why/how the site can meet the three “resonance tests” of identity congruence, interest, and yield, identified by Lindolf and Taylor (pp. 77-79).

B. Site/Scene Description/Tour and Map (10%; October 4): Provide a description/tour of your research site or a primary scene in that site where you are conducting research, accompanied by a visual map that graphically depicts the stable and recurrent features of that site/scene.

C. Interview Guide and Explanation (10%; October 11): Prepare a guide (consisting of at least 3 topics and 3 questions per topic) for conducting an interview in your research site that helps to answer your research purposes/interests/questions (put that guide as an appendix to the paper). Provide an account of how these interview topics and questions help to achieve your research goals.

D. Book Review (10%; November 1): Review a recent ethnography (in book form), similar to book reviews published in academic journals, that describes, interprets, and critiques the book. (Note: Only one book will be reviewed per person. You must receive permission from me for the book you review; failure to do so will result in a grade of “F” for the review. For sample book reviews, see “Reviews of The Fragile Community” posted on the shared documents web site.)

3. Oral Reports (10%; 5% each): Each person will provide a brief overview and facilitate discussion of two readings.

4. Participation (15%): Based on attendance (everyone is expected to attend all sessions, although everyone is entitled to one unexcused absence); in‑class participation—in the form of verbal contributions to class discussions (i.e., sharing your viewpoints about the material we discuss, which helps to make the class discussions more meaningful, and asking questions, which helps everyone to understand the material more effectively); completion of in‑class activities (e.g., assignments indicated on syllabus, exercises, and video documentaries shown); and the quality of any additional assignments completed.

Course Notes
A. You must successfully complete the Basic CITI (Collaborative Institutional Training Initiative) Course. Go to http://www.citiprogram.org and create a username and password. You then will be presented with the “Learner’s Menu” page and can view the “University of Colorado at Boulder Instruction Page,” which contains all information for completing the Basic CITI Course. That information includes (a) enrolling in the “Social Behavioral Research Investigators and Key Personnel” Learner group, (b) choosing the Basic CITI Course, and (c) completing all required modules (and it would be good to also complete the optional modules). When you have successfully completed the course, you will be given a certificate that can be printed or downloaded. Bring a printed version of that certificate to class on September 13 or e-mail it to me before then. Failure to provide the certificate by September 13 will result in a grade of “F” for the course.

B. The deadlines for all academic work in this course are “hard” deadlines; no late work is accepted, except for university authorized reasons. Failure to complete any assignment on time will result in a grade of “F” for the course.

C. The Communication Department has equipment available for students to check out; equipment includes laptops, digital VHS cameras, web cameras, wireless internet cards, transcribers, tape recorders, and more (for more information, see http://comm.colorado.edu/tac/resources/).

University of Colorado at Boulder (UCB) Notes (Arranged alphabetically)
A. Classroom Behavior Policy: Students and faculty each have responsibility for maintaining an appropriate learning environment. Professional courtesy and sensitivity are especially important with respect to individuals and topics dealing with differences of race, culture, religion, politics, sexual orientation, gender, gender variance, and nationalities. Class rosters are provided to the instructor with the student’s legal name. I will gladly honor your request to address you by an alternate name or gender pronoun. Please advise me of this preference early in the semester so that I may make appropriate changes to my records. See polices at http://www.colorado.edu/policies/classbehavior.html and at
http://www.colorado.edu/studentaffairs/judicialaffairs/code.html#student_code.

B. Disabilities: If you qualify for accommodations because of a disability, please submit to
me a letter from Disability Services in a timely manner so that your needs may be addressed.  Disability Services determines accommodations based on documented disabilities. Contact: 303-492-8671, Willard 322, and http://www.colorado.edu/disabilityservices
C. Discrimination and Harassment, Sexual Harassment, and Amorous Relationships: The UCB policy on Sexual Harassment and the policy on Amorous Relationships apply to all students, staff, and faculty. Any student, staff, or faculty member who believes s/he has been the subject of discrimination or harassment based on race, color, national origin, sex, age, disability, religion, sexual orientation, or veteran status should contact the
Office of Discrimination and Harassment (ODH) at (303) 492-2127 or the Office of
Judicial Affairs at (303) 492-5550. Information about the ODH, the above-referenced policies, and the campus resources available to assist individuals regarding discrimination or
harassment can be obtained at http://www.colorado.edu/odh.

D. Honor Code: All UCB students are responsible for knowing and adhering to the academic integrity policy of this institution. Violations of this policy may include: cheating, plagiarism, aid of academic dishonesty, fabrication, lying, bribery, and threatening behavior. All
incidents of academic misconduct shall be reported to the Honor Code Council (honor@colorado.edu; 303-725-2273). Students who are found to be in violation of the academic integrity policy will be subject to both academic sanctions from the faculty member and non-academic sanctions (including but not limited to university probation, suspension, or expulsion). Other information on the Honor Code can be found at http://www.colorado.edu/policies/honor.html and at http://www.colorado.edu/academics/honorcode/.

Academic dishonesty in the form of cheating or plagiarism in all its forms—from using the ideas, organization, supporting sources, or words of another (including other students) without giving credit to the original author, to allowing or paying another person to write a paper for one’s benefit, to purchasing and using a pre‑written paper for course credit, as well as using another person’s paper available on the internet—will result in a grade of F for the assignment, an F for the course, and referral to student judiciaries. Papers submitted by any student, written in part or in whole by someone other than that student, shall be considered to constitute fraud under the University Honor Code, and result in the assignment of a grade of F for the course. In addition, it is required that the work you complete for all course assignments be original. Unless you have my explicit permission, you are not allowed to submit work that you have completed or are completing for assignments in either this or any other course. Academic misconduct on an examination also results in course failure and referral to student judiciaries.

The development of the internet has provided students with historically unparalleled opportunities for conducting research swiftly and comprehensively. The availability of these materials does not, however, release students from appropriately citing sources where appropriate or applying standard rules associated with avoiding plagiarism. Specifically, I expect to review papers written by students drawing ideas and information from various sources (cited appropriately), and presented generally in students’ words after careful analysis, synthesis, and evaluation. An assembly of huge blocks of other individuals’ existing material, even when cited, does not constitute an appropriate representation of this expectation. Uncited, plagiarized material shall be treated as academically dishonest, and the paper will be assigned a grade of F as a result. If you are confused as to what constitutes plagiarism, review the UCB Honor Code on this topic, and/or see me.

E. Observance of Religious Holidays and Absences from Classes or Examinations: Campus policy regarding religious observances requires that faculty make every effort to reasonably and fairly deal with all students who, because of religious obligations, have conflicts with scheduled examinations, assignments, or required attendance. In this class, I will make every effort to accommodate all students who have such conflicts with scheduled examinations, assignments, or attending class, provided students notify me well in advance of the scheduled conflict. If an assignment is due on a religious holiday, I will provide the opportunity for it to be due on another day. Classes missed to observe religious holidays will not be counted as absences with regard to the participation evaluation. See full details at: http://www.colorado.edu/policies/fac_relig.html.
